The purpose of this study is to evaluate the effect of children's reading activities carried out by adolescents for their siblings on their reading habits. The study is an experimental study with a pretest-posttest model and experimental and control groups. Its sample included 56 adolescents aged 15-16 with siblings aged 4-5 in kindergarten (n: 56). As the pretest and posttest, Gomleksiz's Attitude Scale on Book Reading Habituation (2004) was used. After the pretest, adolescents read to their younger siblings 2 days a week for 25 minutes during a 14-week period. The posttest data collected were examined, and no statistically significant difference was found between the experimental and control groups. These results indicate that adolescents reading for their siblings may support their potential for book reading habituation, but this practice alone is insufficient.
Introduction
In our age of science and technology, reading is one of the most important habits that one can acquire. For this reason, children should be introduced to books as soon as possible. Literature enables children to see the world from other perspectives and help their imagination expand by transporting them to other places and exposing them to the lives of others. Reading, not only consists the substructure of taking information but also constitutes the basis of critical thought, interpretationing force (Ungan, 2008) . Experiences at early ages are crucial for de-veloping good reading habits (Huck et al., 2003; Hunt, 1996) .
Can a relationship be established among children, literature, and reading habits? Reading is a complex cognitive process which is realized by combining many functions like seeing, perceiving, vocalizing, comprehending, and constructing in the brain (Balci, et al., 2012; Bamberger, 1990) . Literature has a place in the worlds of children primarily due to its entertaining and relaxing functions. Lullabies and melodies heard from the mother and other elders are the first kind of literature that children encounter . Literature "includes products that are appropriate for early childhood and adolescence and assist with children's linguistic development and levels of comprehension. It also enriches their worlds of emotion and thought with linguistic and visual messages and increases their level of enjoyment" (Sever, 2004) . Literature depicts characters and events with which the children can identify their own acts, beliefs, and emotions (Mendoza & Reese, 2001 ). The books read by adolescents and those read to children are effective from a psycho-social perspective when they build new opinions based on knowledge of the environment and allow that knowledge to be internalized along with older knowledge (Elliker, 2005) .
Love and interest in reading are the first step toward acquiring good reading habits. In our developing country, young people's reading habits are among the leading research fields for creating a more conscious and developed society (Gonen et al., 2004) .
Books that have linguistic, literary, artistic, and aesthetic values and aim at cultivating good readers and caring individuals are the most effective ways for children to be encouraged to engage in the processes of listening, reading, writing, thinking, and acquiring a culture of criticism (Sirin, 2007) . Especially in poststructuralist analyses of children's literature and its reading processes, the influence of this and other aspects of the romantic paradigm becomes obvious (Joosen & Vloeberghs, 2006) .
Adolescence is an important time when physical and emotional changes occur. It should also be perceived as a period of cognitive development as well as social, emotional and interpersonal change. Along with growth and development, adolescents are influenced primarily by friends and family as well as by external factors such as the society, culture, religion, school, global events and the media. This is time consuming for them, and reading ends up on the back burner (Degirmencioglu, Urber, Tolson, & Richard, 1998) . In having the habit of reading, individual's family have the first role, and then their community, school and teacher (Gurcan, 1999) . For this reason, as required by the developmental characteristics of adolescents, they must be enabled to realize that reading is a fun component of their healthy individual development (Calkins, 2001; Stanovich, 2000) .
Researches evidence suggests that family environments constitute the basic ecology where children's behavior is manifested, learned, encouraged, and suppressed (Santora, 2013; Dishion & Patterson, 2006) . The empirical researches have been published in the last decade that directly addressed the effectiveness of counseling for adolescents through a family member (Hoskins, 2014; Criss, et al., 2013; Dalton & Krout, 2005; Layne et al., 2001; Rotheram-Borus, Stein & Lin, 2001; Christ et al., 2003; Sandler et al., 2003) . Reading preparation is a circuit that allows child to learn reading with relish and easily (Gray, 1975) . Parents' roles in the family environment have primarily been to prepare children for adulthood with rules and corrections. Behavioral interaction between infants and primary caregivers leads to mental representations of attachment relationships formed in infancy and forming basis of adolescence. Especially during adolescence, the influence of peers also serves as an important socialization agent. Research has clearly indicated that parenting and sibling accounts for more variance in externalizing behaviors in adolescence than any other one factor (Crosswhite, Kerpelman, & Coercion, 2009; Dekovic, Janssens, & As, 2003; Bartle-Haring et al., 2002; Bowlby, 1969) . In fact, much of the research on children's sibling relationships has focused on how interactions with brothers and sisters provide children with opportunities to learn new skills and behaviours (Brody, 1998) . At present, most of the information on sibling experiences has come from younger children's relationships so that more recently, researchers have begun to focus on sibling relationships in adolescence especially in family interaction and education guiding (Stocker & Dunn, 1994; Tucker, Barber, & Eccles, 1997; Bryant & Crockenberg, 1980) . In these interactions, siblings are the more expressing role and increase in relations with subjects. But most of the studies on family relationships focus on parent-adolescent relationships, the few that analyse sibling relationships find that changes in such relationships are characterized by increased conflicts during early adolescence (Oliva & Arranz, 2005; Alleyne et al., 2005; Brody, Stoneman, & McCoy, 1994; Cole, 1996) .
The sibling relationships of adolescents also go through changes. Adolescents may feel responsible for protecting their siblings, especially in social-emotional grounds, providing guidance and offering suggestions (Tucker, Barber, & Eccles, 1997) . When adolescents experience such emotions, they can learn to improve their self-confidence and realize their own interests. Adolescents' positive sibling relationships are said to influence the social adaptability of adolescents and children (Barber, Olsen, & Shagle, 1994; Seginer, 1998) . Some researches put forward that sibling interactions were associated with good degrees of personal progress, and that the influence of siblings may be even greater and qualified than that exerted by parents (Yeh, 2004 , Oliva & Arranz, 2005 ). According to their environmental conditions individuals are encouraged or inhibited to the habit of reading (Odabas, 2008) . Thus, adolescents might positively influence their own reading habits by reading for their siblings, informing them, guiding them, and experiencing the contentedness this relationship gives them.
Methodology

Participants
This research examines the effect of children's reading activities carried out by adolescents for their siblings on their reading habits. The research sample included 56 adolescents (that were secondary school students) aged 15 -16 with siblings aged 4 -5 in kindergarten (n: 56). This is an experimental study and it divided the participants into an experimental and a control group. Both groups did the pretest and the posttest, but the experimental group also participated in an educational program prior to the posttest.
Data Collection and Analysis
Prior to the experiment, the adolescents were informed by experts at seminars in kindergartens about children's literature (fairy tales, novels and stories, picture books, finger games, riddles and nursery rhymes) and about story telling methods and processes (computers, flannel boards, puppet shows, shadow shows, flip charts, story cards, and narration). Examples were shared, and on the same day each adolescent was asked to do a one preliminary activity for 20 minutes under the supervision of an expert.
First, the 30-item book reading habituation attitude scale developed by Gomleksiz (2004) was administered to the experimental and the control group. The scale's validity and reliability tests have been conducted. It includes these sub-dimensions: love, reading habits, requirements, desire, effect, and benefit. A survey of demographic information developed by researchers was also administered to both groups along with a survey about their issues with reading books (buying books, library and bookstore name, book reading rates). After the pretest, the adolescents did children's literature activities for 14 weeks, 2 days a week and for 25 minutes a day. The posttest was administered to the experimental group and control group after these activities. Table 1 shows that the pretest book reading habituation attitude score of the experimental group is 121.03 and 122.57 for the control group. The control group has higher level of book reading habituation, yet according to the results of the t test, there is no statistically significant difference between the two groups [t = 1.22, 0.427; p > 0.05]. Therefore, the groups were initially found to have equivalent book reading habituation attitudes. Table 2 shows that the total score of the experimental group on the reading habituation attitude scale was 121.03 ± 8.56 prior to the children's literature activities, and that afterwards their total score increased to 132.51 ± 10.32. Yet the difference between pretest and posttest score averages is not statistically significant (t = −1.92, p < 0.05).
Results
When the book reading habituation attitude scale's sub-dimensions of love, habituation, requirement, desire, benefit, and effect are examined, the children's literature activities increased the posttest attitude scores of experimental group to some extent; however, this increase was not found to be significant. The t-test found the highest increase in the sub-dimension of benefit. The literary activities of the adolescents did not affect their reading habits. This can be understood as a consequence of the fact that their literary education has not been effective. Ucgun (2010) stated that children's literature course hours were insufficient, despite practical exercise requirements. Buyukkavas, Kuran, & Ersozlu (2009) and Maltepe (2009) argued that, not only theoretical progress, but practice is also necessary. Ozkan & Sahbaz (2011) attracted attention to the incoherent and insufficient theoretical practices in the Turkish language courses taught by Turkish teacher candidates. Table 3 shows the t-test analysis of the in-group variables for the scores of the experimental group and control group score averages posttest numerical data. According to the results, an increase was observed in the posttest score averages of the experimental group. The posttest score averages of the control group, who did not do any children's literature activities, were lower than those of the experimental group and remained at similar levels to their pretest scores (p < 0.05). The difference between the posttest scores of experimental and control groups was not found to be statistically significant (p < 0.05). Thus, despite the positive indicators for reading habits in the experimental group, the children's literature activities did not significantly affect their reading habits. Newbery (1765) and some other thinkers influenced by Newbery's work focused on adolescents rather than the children in the children's stories they wrote. They found that adults and adolescents defined the books they examined as unliterary, which was regarded as a deficiency by them. In their study, Gungor (2009 ), Stahlschmidt & Agnes (1981 mentioned two important factors regarding the improvement of people's children's literature reading habits. These factors are families and teachers. Yet in order for these positive impacts to emerge, dynamic and continuous book reading activities are necessary. Clark & Rumnold (2006) also argued that teachers are the most important figures in the development of reading habituation.
According to Table 4 , male adolescents have a higher reading habituation attitude score than females; however, the difference between males and females was not found to be significant at the P < 0.01 level. When the data is examined, it shows that positive effects were more distinguishable in males.
Table 5 also shows that there is a clearly observed increase in adolescents' rates of book purchases and acquaintance with the names of libraries and bookstores. As the table shows, there is some increase in the experimental group's book purchases, acquaintance with the names of books and going to bookstores. In the control group there was no such increase, and some frequency values of the control group are lower. This program showed that reading children's literature improves the reading attitudes of adolescents.
In interviews, the adolescents who read to their siblings said that they have more positive views on reading habituation than the adolescents who did not do so. They also said that reading to their siblings had numerous effects on them personally. Thus reading children's literature changed their opinions about reading: "I think children's literature is so amusing, and I bought a new novel since then" (E, 15, M); "I think my sister learned so much using puppets and story cards." (H, 16, E); "Actually, reading is so beneficial and enjoyable" (A, 15, F); "I didn't use to be able to find spare time to read at all, but now I can find time to read" (M, 16, F). 
Conclusion
This study found that the reading habits of adolescents were improved to some extent by the children's literature activities they performed for their younger siblings, but the difference between their pretest and posttest scores was not statistically significant. Here are some things that teachers should do to improve adolescents' reading habits: 1) Rather than giving homework and exercises based only on individual in-class book reading activities, teachers should assign the adolescents long-term tasks that can be fulfilled by interacting with their siblings.
2) Teachers should consider the social and interactive dimensions of book reading activities, rather than seeing them as merely individual activities.
3) To develop the reading-related awareness of children and adolescents, children should be enabled to encounter literary activities from early childhood on. It is important that the literary activities are appropriate for the development of children and adolescents and entertaining for them, too. 4) Reading is the most effective way to learn. Thus, children's reading experiences must be initiated at early ages.
5) Just as children need to read books or have books read to them, adolescents and adults need reading, too. God reading habits must always be supported. Doing so is crucial for acquiring a variety of cognitive skills, establishing social interaction with other individuals, and finding new solutions to problems.
Take Action
To develop interactive reading habits among adolescents and their siblings, the following steps needs to be taken: 1) Teachers should consider the social and interactive dimensions of book reading activities, rather than seeing them as merely individual activities; 2) To develop the reading awareness of children and adolescents, children should be exposed to encounter literary activities at early ages. It is important that the literary activities are appropriate for the children and adolescents' development and entertaining for them, too; 3) To obtain books to read, most adolescents choose to buy them. Therefore, it is important to make plans to create libraries with improved services in schools; 4) Teachers should perform activities such as preparing lists of popular books and displaying them, announcing new book releases and promoting books; 5) Students need to have homework on reading and creating tales that they can share with their siblings; 6) Adolescents should be enabled to organize library camps and reading parties with their siblings and to hold such activities; 7) The required substructure should be provided to allow adolescents to perform activities such as hunting tales and adapting adult novels for kids.
More to Explore
1) According to some of similar researches; none of the Hacettepe University students have a daily reading habit, and almost half of them read less than every few days. Bilkent University students usually do have a daily reading habit (Yilmaz, Kose, & Korkut, 2009) . 2) Similarly according to a survey of seniors in the departments of Physical Education and Sports of 40 universities (46 departments in total) in 2001, students do not read. The reasons for this are the facts that television is attractive, books are expensive, students have a heavy school schedule, do not like reading, and there is no guidance. This study shows that when students have their own rooms, it positively affects the frequency of their reading (Semerci, 2002) . 3) Hizlan (2004) and Hughes & Rodge (2007) complained about families' attitudes towards reading. They indicated the most important reason for failing to develop good reading habits is that educators and families focus exclusively on textbooks as a reading activity, and when adolescents read a novel, they tell them to read their textbooks instead.
